E?l*'# LR~ FI07F # RALIIT 2 T RFH

YO ¥ R 5 F 8ok $4F % 1F

H 2H4E (10%)
VA g bR > A A AT g S

& 4
\v
T

Hsttm R 5] > 4 &5 50§ ek
QPITHE S FE EILA R PR E A G A - KT RS TG R ERKTRE

4 FRL %R AT IR SRMS DAL TS 0 TR B PR g TR e
&

R > FMALNEZER L Z2E A0 @ AR T PR

- ~HE A (25%)
LGB i T SRRy » Fahafi(? v QA ~ aff# ffipers 24)

L2 2

& ¢

B g

IDEA

ITP

H R EME 24 LD-ID-EBD 2 CD $r g g4 M - d 3 Kivg o

W i1

NRFRB . i/LD - ID - EBD - CD

...... 2LD - ID - EBD -~ CD

...... gLD - ID-EBD - CD

TECE N LD - ID ~ EBD - CD
1

FRFo 3B Y LD~ ID -~ EBD &2 CD v sglist s 2 24
LD :
ID :
EBD :
CD:




Rzt it £1078 & RALI S 4 BB

AEL_ PFRETE R P %ﬁﬁ?ﬁ%
TORH B E R R FENK 54T 527

/4

-
—

FwimEn e (10%)

1. low vision (5% )

2. peer-assisted learning strategies (5% )

=~ E AT (15%)
1 BARE TP P37 BARKTOFN L B BRRE?m AR eanBuititd &
#3P2R?

2. FHEARTAAOTRUZ FART ST DRI 6 0 BFARRKT 2P 7!
(1) £ 5B RAPEAKRTER AR NE LF AR BB Y HAKT 52842
(2 PEAE P RTIFECAFREY DRI G PRE?




Raf;l i £1078 & RALFIR 3 4384
AEL_ PFRETE R P %ﬁﬁ?ﬁ%
FAcH R B KL Ak £4F%3F
I~KEHE (20%)

AR T HE Y LR

We provided a multicomponent academic vocabulary intervention to six English learners
with learning difficulties in a fifth-grade general education setting. A multiple probe design across
word sets and replicated across students evaluated the effects of the intervention on students' use
of expressive language to read and define content-specific academic vocabulary words. After the
academic vocabulary intervention, which incorporated English as a Second Language and self-
regulation procedures, students improved their abilities to read and define words above baseline
levels. Students' performance on follow-up measures at 1, 3, and 6 months revealed maintenance
of positive effects. Evaluations of the intervention reflected high levels of student satisfaction.
Implications for practice and further research are discussed.

I et Jozwik, S. L., & Douglas, K. H.(2017). Effects of multicomponent academic vocabulary instruction for English learners with learning

difficulties. Learning Disability Quarterly, 40, 237-250.
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