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“In the past 100 year, children’ sarthasattracted the attention of many researchers.
Some have collected samples of children” s art and looked for patterns (Kellogg, 1969,
1979; Schaefer-Simmern, 1950). Others have tried to use it to measure intelligence (Cox,
1993; Goodenough, 1926; Harris and Goodenough, 1963). Many have used it to understand
how children think (Gardner, 1991; Golomb, 1981; Winner, 1989). More recently,
children’ s art has been used to assess emotional needs (Silver, 2002). Over the years,
several models of artistic development have been created. These provide important
perspectives on the teaching of visual art to young children.” (Joan Bouza Koster, 2009)



