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— ~ Education research has failed to reach a consensus over which, if any, readily

identifiable teacher characteristics are associated with students' learning gains, and it
remaing an open question as to whether it is even possible to judge teachers'

effectiveness outside of direct chservations of their teaching (Goldhaber & Anthony,
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According 10 the teachers’ responses in our study, we can find that feachers’ social
distances from parents or social closeriess to parents are partially determined by parents’
sociocultural status, Especially, the middle-class, two-parent households or ethnic
majority fumilies are defined as ‘typical' parents, while those who are working-class,
aborigines, or single parent families are stereatyped as ‘the others’. In general, teachers
had more positive emotions toward typical parents than ‘the others’ Under these
circumstances, it can enlarge the gulf of emotional understanding between teachers and

“other” parents and hence it is difficult to achieve the emotional closeness between the
two parties,



