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Music education is an integral part of local communities because it reflects
community values, beliefs, and hopes. School music teachers who are sen-
sitive to their communities’ needs are usually well appreciated and their
programs valued. It would be ideal if all music educators were to engage
in the out-of-school musical lives of their communities. The vigorous
musical life that takes place beyond the confines of education offers count-
less opportunities for individuals to participate in community music.
Unfortunately, American music education has, with a few notable excep-
tions, generally had little association with community music programs. If
school music educators find ways to build more bridges to community
musical life, both school and community will benefit. A closer relationship
offers opportunities for school music teachers to become leaders in com-
munity cultural life. It can help foster multicultural music activities that
are directly relevant to specific communities, build support for the school
music program among community members, and provide teachers with
new musical opportunities for themselves and their students beyond the
walls of the school.



